
 

 

 
 

Establishment Improvement Report 
Context of the school: 

Clyde Valley High School was formed in 1992 following the amalgamation of Wishaw High 
school and Garrion Academy, and was housed in the building originally constructed to serve as 
Garrion Academy 
 
The ‘original’ Clyde Valley was demolished in 2016 following the construction of a replacement 
facility within its grounds. 
 
This new campus combines a nursery, a language and communications unit as part of Orchard 
primary, Orchard primary school and Clyde Valley High School on a single site. 
 
Clyde Valley High School is a six-year, non-denominational, comprehensive secondary serving 
Wishaw town and many of its districts: Muirhouse, Netherton, Craigneuk, Wishawhill, 
Cambusnethan, Newmains, Bonkle, Morningside, Pather, Gowkthrapple, and Overtown.  Clyde 
Valley High School serves an area which contains areas of high deprivation. 
Indeed, while our own analysis is that that we have 61% in SIMD 1-3 of which 47% of our pupils 
are in deciles 1 and 2 it also important to note that 22%% of pupils are in vigintile 1 in the SIMD 
this is substantially greater than any other school in North Lanarkshire and means that one in 
five of our pupils are in the poorest areas of Scotland.  26% of pupils are in receipt of free 
school meals and 19% are in receipt of clothing Grants.  10% of our youngsters are/or were in 
looked after or accommodated provision. 
 
We have 8 associated primary schools spread over a large geographical catchment as a result 
almost 80% of our pupils arrive by bus either school contract or public.  A smaller number 
arrives by car. 
 
 
Clyde Valley has an agreed, permanent accommodation of 915. The staffing for session 2019-
2020 was 49 FTE, with a pupil roll of 680. 
 
Clyde Valley High have just had our biggest intake into S1 for the fourth consecutive year. Following a 
long period of decline in the school roll. 
 
In 2016 the S1 intake was 107 
In 2017 the S1 intake was 125 
In 2018 the S1 intake was 140 
In 2019 the S1 intake was 183 
 
Our annual open evening for the community regularly attracts an audience of 400 people from across the 
community. 
 
At the other end of the school we have a steadily improving trend year on year with our school leaver 
destinations over the last five years going from 
 
2014/15  85% to 
2018/19 92% 
 
During session 2017-18 we developed a new vision in collaboration with the entire school 
community. 
 



 

 

A 
Caring community where everyone is 
Valued, 
Healthy, happy and 
Succeeds together     
 
We are committed to developing all members of our community to be healthy, nurtured and 
succeeding together. 
 
We are fully committed to ensuring all our young people demonstrate respect and care for others 
in the local, wider and global communities and respect and care for the local, wider and global 
environment. We promote an enthusiasm for learning and an appreciation of the pleasures, 
challenges and satisfactions gained from involvement in expressive arts and physical activity and 
through citizenship activities. The school encourages our pupils to lead a healthy lifestyle and 
seeks to ensure their religious and moral development. We encourage all our learners to have 
openness for new thinking and new ideas and a sense of ambition. 
 
We offer education of the highest quality by respecting the dignity and value of all, providing a 
relevant curriculum tailored to the needs of each individual. This includes providing pupils in S1-
S3 with a broad, general education and, in the latter stages of the school, a diversity of 
provision, including opportunities for vocational education and progress routes to college and 
university. The school provides extensive opportunities for wider achievement and community 
involvement. 
 
We are committed to improving teaching and learning and, in so doing, to raising achievement, 
raising attainment and closing the attainment gap.  The school has a strong commitment to the 
welfare and care of all its members, and especially to pupils with challenging circumstances. 
Celebrating success is a key feature of our work.  
 
We value the place of the school in the community. We promote partnership with parents and 
carers, and work with communities for a better future. We enjoy strong links with our eight 
partnership schools: Berryhill Primary, Morningside Primary, Muirhouse Primary, Netherton 
Primary, Orchard Primary, Thornlie Primary, Newmains Primary and Wishaw Academy Primary. 
 
Pupils at all levels are encouraged to monitor their own progress, engage in a process of self-
evaluation and develop skills in target-setting with short term and long-term goals in conjunction 
with their teacher, using the criteria set out through the experiences and outcomes and the 
Benchmarks in the Broad General Education. 
 
Pupil evaluation and surveys of their classroom experiences indicate that most pupils enjoy 
learning and have high quality experiences across the school at all stages. This was borne out 
by the surveys of the school community conducted by HMIE when they visited in November 
2019 
 
Active learning is a feature of lessons at all stages and has been confirmed during our faculty 
focus visits. Increasingly, pupils feel more engaged in their learning.  The consistent use of 
learning intentions and AifL techniques have helped ensure pupils now have a clearer 
understanding of how to improve their learning.  In the session 18/19 the Teacher Learning 
Community developed the Clyde Valley Lesson.  All teaching and learning now follows this 
structure.  This should ensure greater consistency in experience for all our youngsters. 
 
All departments and faculties are represented on the “Teacher Learning Community” (TLC).  All 
teachers are members of School Improvement Groups which take forward the priorities in the 
School Improvement Plan. 
 



 

 

Self-Evaluation is now being recognised by Teachers as the cornerstone for school 
improvement.  Teachers are now using a range of self-evaluation processes to inform their 
learning, planning and approach to improvement.  
 
e.g. 
A new one year and two-year cycle self-evaluation framework was introduced in session 
2017/18 and session 2018/19. This framework has delivered an increased focus on the 
monitoring and evaluation of Learning and Teaching and pupil progress.  The framework 
includes faculty analysis of data via “Results Machine” and INSIGHT which feeds into faculty 
improvement plans.   
 
Teachers are now welcoming the opportunities to evaluate collaboratively through the school’s 
self-evaluation cycle or working collaboratively in SIP groups or teach meets, trios or across 
faculties.  Looking outwards to other colleagues in Secondary school in NLC and beyond.  
Working in collaboration with colleagues in our associated primary schools 
 
Staff are now using a range of software tools to turn data into information which can inform self-
evaluation and improvement planning.  INSIGHT, Results Machine 
 
Most pupils are motivated and contribute confidently to classroom activities, and benefit from 
wider learning opportunities. Most pupils willingly take part in-group discussions, with many 
demonstrating high levels of confidence in individual speaking and presentation tasks. Our 
highly successful nurture groups and ACHIEVE, Citizenship and mentoring groups provide 
strong support for targeted young people who benefit from their participation in a wide range of 
active learning opportunities. 
 
Our Literacy (Read Write, Inc) and Numeracy interventions (Sumdog, Numberbox), initially 
introduced by North Lanarkshire Council, and now resourced and delivered by CVHS Pupil 
Equity Funds, are helping to support pupils with difficulties in this area. 
 
A real strength of the school is opportunities for personal achievement. Nothing exemplifies this 
more than the school show. 
 
Involving Drama, Music, Art, English and Maths department.  10% of the pupil cohort 
With the exception of one person the entire production is produced and put on by staff and 
pupils of Clyde Valley. 
 
The School also has a wide variety of sports activities and clubs in the school, involving large 
numbers of pupils and staff.  
 
Details of these activities are announced daily via Tannoy, at assemblies, promoted in 
departments and at House Time and are indicated on school noticeboards and online.  
 
Extra-curricular activities are a vital constituent element in the personal and social development 
of our young people. 
 
Pupils are very much involved in the wider aspects of school life and contribute to its 
development, for example, through our very active Pupil Council Improvement Groups. Pupils 
take a lead role in many aspects of school life and demonstrate a strong commitment to the 
values of good citizenship.  
 
The work of our LGBTi group, Rights Respecting School group, the Fair-Trade Group, our 
primary transition programme, the contribution of our Community Sports Leaders, our extensive 
fund-raising work and high participation levels in a range of clubs and sporting groups are just 
some of the ways pupils achieve more widely.  



 

 

 
In sessions 2017/18 the school was recognised with a prestigious national award for innovation 
and achievement in delivering physical education and extra-curricular sport.  The Gold School 
Sport Award (Gold flag) was presented to the school by Sport Scotland and is for a three-year 
period. 
 
In S1, S2 and S3, our planning, monitoring, tracking, pupil profiles and reporting demonstrate 
almost all pupils are making good progress in relation to the experiences and outcomes and the 
Benchmarks undertaken in the Broad General Education phase of Curriculum for Excellence. 
All Principal Teachers monitor learning to ensure all pupils are progressing, appropriate to their 
individual ability. Most pupils are making good progress in developing their skills in literacy and 
numeracy. Pupil profiles and records in S1-3 track pupil progress and show good progress in 
the experiences and outcomes. By the end of S3, almost all pupils have covered all experiences 
and outcomes, and many are working at level 4 and beyond. 
 
The 2020 SQA examinations data has just been released and while it is too early to do a 
detailed analysis the results are very good. There will be further analysis when the INSIGHT 
data is released in mid-September 2020.  Insight allows the school to interrogate exam data in a 
more comprehensive and useful way.  
 
The following data is from Education Scotland Parent’s portal.  It can be accessed at the 
website below. 
 

 
 

 
 



 

 

 
 

 
 
 
 



 

 

 
 
 



 

 

 
 
 



 

 

 
 
 

Please note all data is from session 2018/19.  Session 2019/20 will be available online from 
October 2020 
 
Further school Attainment Data can be found here 
 
In November 2019, a team of inspectors from Education Scotland visited Clyde Valley High 
School. During our visit, we talked to parents/carers and young people and worked closely with 
the headteacher and staff. 
 
The inspection team found the following strengths in the school’s work. 
 

• The school has a positive culture and ethos. Staff work well together as a team to create 
this climate. Staff are receptive to change and are keen to work as a team to drive 
forward school improvement. 

 
• The calm and purposeful climate for learning results in respectful young people who speak 

highly of their teachers and are proud of their school. Young people are eager to learn 
and respond well when given additional responsibilities. 

 
• An increasing range of achievement opportunities for young people in out of class activities 

is helping to develop their confidence and interests. 
 
The following areas for improvement were identified and discussed with the headteacher and 
representatives from North Lanarkshire Council. 
 

• Improve the strategic leadership of change and improvement across all key areas of the 
school. Leadership at all levels should be focused on improving outcomes for young 
people. 

 



 

 

• Approaches to learning, teaching and assessment should be more focused on supporting 
young people’s individual learning needs.  Staff across the school should develop a 
shared understanding of high-quality learning, teaching and assessment. 

 
• Improve approaches to identifying young people who have additional support needs.  

Ensure all staff understand how they can support young people to achieve and attain 
better. 

• This should lead to more young people feeling included in all aspects of school. 
 

• Improve attainment for young people at all stages, particularly those at S4. This should 
involve progress in learning being well tracked from S1 to S6. The pace and challenge for 
learners needs to be reviewed and young people should know their next steps in learning 
in all areas of the curriculum. 

 
 
 
The school continues to excel in the accreditation of wider achievement. This session the school 
introduced a wider achievement tracking system to ensure we were aware of all young people’s 
achievements both in and out of school. 
 
Last session the school achieved its bronze status as a United Nations Rights Respecting 
School and is working towards its silver award.  The school also achieved its Bronze LGBT 
Youth Scotland Award.   
 
This year saw another biggest intake of S1 pupils for the fourth year in a row.  182 S1 pupils 
enrolled with us in August, over 50 of whom took part in The Enhanced Transition programme. 
 
Around 400 pupils and parents from primaries 4 to 7 attended an open evening in the school in 
September.  This was the first event in a packed universal Transition programme, which 
featured a near monthly event, where P7 pupils had the opportunity to visit our school, become 
familiar with our surroundings and build up relationships with key staff.  Unfortunately, these 
events were curtailed after lockdown in March.  However, the school produced online 
information and tour of the school as well as managing to have a short physical visit in late June 
2020 
 
Across the school, pupils continue to demonstrate strong commitment to good citizenship 
through their charitable and fund-raising activities. The school has again made significant 
donations to St Andrew’s Hospice, Chris’s House, and the National Poppy Appeal. 
 
Despite many of our planed trips having to be cancelled after lockdown, Pupils continued to enjoy 
a wide range of out of school hours learning opportunities, including, Thirty S3 pupils taking part 
in a weeklong Outward Bound at Loch Eil Centre in Achdalieu near Fort William . 
 
180 S1 Clyde Valley pupils visited Glasgow’s Clyde Auditorium to see this year’s pantomime, 
‘Aladdin’ 
 
All S4 pupils, and a number from S3, were afforded the opportunity of a work experience 
placement. High numbers of pupils took part in our shows and performance groups. During the 
second week of October, the assembly hall became the centre of another High school with Clyde 
Valleys production of the hit musical ‘High School Musical’. Our Christmas Concert was again a 
notable success. 
 
High numbers of pupils took part in public speaking events. Pupils performed for local community 
groups, such as the Allanton Jolly Beggars Burns Supper.  Two S6 pupils represented the school 
at the September Young Ambassadors conference at Hampden Park Stadium.  A team of S3 



 

 

pupils came face-to-face with Dragons at an information day to launch the Dragon's Lair enterprise 
competition for 2019. 
 
In October 2019, S1-3 girls took part in Active Girls Day, a National event to promote increased 
physical activity in girls. 

Our young people are achieving high levels of success and leaving school to enter employment, 
training, further or higher education.  

From recent HMIE report… 

Over the five year period between 2014 and 2018, most young people leaving Clyde Valley High 
School moved to an initial positive destination. The percentage of young people leaving school 
at the end of S4 is higher than the VC, local authority and national average over the latest five 
years. In 2018, the highest proportion of leavers overall move to Higher Education and this has 
been an increasing trend over five years.  

 
How well does the school support young people to develop and learn?  
 
From recent HMIE report…  

Attainment information provided by the school shows that by the end of S3, almost all young  

people are achieving third level or better in literacy and most do so in numeracy. This level of 
achievement has been sustained over a four year period in literacy. The data on the percentage 
of young people achieving fourth level in literacy and numeracy has varied considerably over the 
last four years, due mainly to the changing confidence of staff in assessing the achievement of a 
Curriculum for Excellence (CfE) level.  

From 2016 to 2019, data provided by the school shows that by the end of S3, almost all young 
people consistently achieved third CfE level or better in reading, writing, listening and talking. 
Senior leaders recognise that continuing work is needed to develop a shared understanding of 
standards. They have planned moderation activities in literacy through the current school 
improvement plan. This will include working with primary colleagues.  

From 2016 to 2019, data provided by the school shows that by the end of S3, the percentages 
of young people achieving third CfE level or better in numeracy has declining trend from most to 
a majority. In 2019, less than a fifth of young people achieved fourth CfE level in numeracy. 
Senior leaders feel that professional judgement is now more robust and that previous BGE 
attainment data is on hindsight, too positive. The current third year tracking data predicts an 
improvement in numeracy data for 2020.  

In S4 the percentage of young people achieving literacy at SCQF level 5 or better through a 
course award has improved each year from 2014/15 to 2016/17. In the latest year the 
percentage of young people being presented for National 5 English was in line with the National 
Average and the percentage achieving an A-C award was in line with the National Average.  

The percentage of leavers attaining SCQF level 4 or better and 5 or better in numeracy has 
improved between 2014 and 2018. The percentage achieving SCQF level 5 in 2018 is the 
highest in the five year period. Most young people left in 2018 having achieved a numeracy 
award at SCQF level 4 or better. The percentages achieving numeracy at SCQF 5 or better has 
been significantly lower or much lower than the VC in the latest three years. The percentage of 
leavers achieving numeracy at SCQF level 6 improved in 2018 and is now in line with the VC.  



 

 

The school are aware of the reason behind a proportion of young people leaving school in the 
latest year without achieving literacy or numeracy or both, across the senior phase. The school 
is putting interventions in place at an earlier stage this session to ensure that young people will 
leave school with the best possible awards and qualifications. In particular, after the number of 
young people leaving last year without any qualifications, it is placing a priority on ensuring that 
no pupil leaves without achieving a qualification.  

The school is using a new approach to monitoring and tracking young people’s progress in the 
BGE this session. In the BGE, staff are increasingly working with the National Benchmarks and 
are reporting to parents on young people’s progress towards achieving CfE levels in all 
curricular areas. The new system will enable them to track cohorts, groups and individuals to 
plan interventions and support. It should also support best use of data to inform strategic 
decisions such as the planning of learning pathways. The new system requires more time to be 
fully embedded. 

Senior leaders meet with principal teachers at the start of each academic session to discuss 
examination performance and agree action points for improvement. They meet with principal 
teachers monthly to discuss departmental business. It would be beneficial to link these meeting 
more explicitly to the raising attainment agenda and to follow up on action points more robustly.  

The average total tariff scores for all leavers has improved over the period between 2014 and 
2018. The school performs in line with the VC in 2018, having performed significantly lower or 
much lower than the VC in previous years. The school recognises that it needs to improve the 
tariff scores of the lowest achieving 20% and highest achieving 20% of leavers. Over the five 
year period between 2014 and 2018, these scores are often significantly lower or much lower 
that the VC.  

Young people are encouraged by staff and their peers to participate in the wide range of 
activities, trips and opportunities available. A few young people organise and lead many of the 
activities themselves and are developing their leadership skills as a result. These young people 
are also developing their confidence, public speaking skills and able to work more effectively as 
a team. The annual school show is a particular highlight in pupil participation with around ten 
percent of young people participating each year. Through this young people are developing 
skills such as team working, taking responsibility and resilience.  

Young people actively contribute to their community through volunteering and fundraising. The 
house captains lead the annual charities week. A number of young people and staff take part in 
fun runs, hill and Munro climbs each year. For example, a long-standing partnership with the St 
Andrew’s Hospice has raised a large sum of money over the last ten years. Most young people 
who volunteer achieve a Saltire Award.  

Young people’s achievements are recognised and celebrated well through social media, 
newsletters and daily announcements. The annual prize giving includes a range of awards that 
recognise personal success for a few young people, such as outstanding citizenship, sporting 
achievement and endeavour. Staff should track those who receive awards and achievements in 
order to ensure all young people are valued and included in celebration events. Young people 
speak proudly of their achievements and are supportive of their peers. In addition to Saltire, a 
few young people are gaining youth awards in recognition of their personal achievements 
including John Muir and Duke of Edinburgh’s Award. Overall, accreditation of achievement is 
low and should be further developed so that more young people can gain awards and progress 
in this aspect of their learning. Young people talk about how they contribute to the life of the 
school and the wider community through assuming leadership roles as ambassadors for mental 
health, My World of Work and sports or by volunteering in the primary school or acting as peer 
educators to younger pupils. They are able to articulately describe the benefits they get from 



 

 

these opportunities, such as developing their leadership and teamwork skills. They talk 
positively about the impact of the work undertaken by the school around positive thinking.  

The school has recently introduced a new approach to record young people’s participation in 
wider achievement such as school clubs, volunteering and achievements outwith school. 
Achievements are not yet linked to the development of skills. The school also needs to use this 
achievement data to identify young people who are currently not participating in these 
opportunities. A strategic approach to planning and tracking wider achievement would help to 
ensure that all young people can participate, progress in their skills and gain recognition or 
accreditation where appropriate.  

Staff have good knowledge of young people, their families and the social context of the school 
community. They work well to ensure that personal circumstances are not a barrier to achieving 
positive outcomes. For example, they are working towards ensuring equity of access in wider 
achievement opportunities. There are effective working arrangements with the local college 
regarding transitions for the few young people requiring additional support who attend college. A 
good flow of information, joint planning and well planned support ensure successful placements 
on the appropriate programmes.  

Over the five year period between 2014 and 2018, most young people leaving Clyde Valley High 
School moved to an initial positive destination. The percentage of young people leaving school 
at the end of S4 is higher than the VC, local authority and national average over the latest five 
years. In 2018, the highest proportion of leavers overall move to Higher Education and this has 
been an increasing trend over five years.  

 
How well does the school improve the quality of its work? 
 
From recent HMIE report…                     

Self-evaluation for self-improvement has been a priority within the SIP over the last three years. 
Emerging work in this area by all staff reflects an early stage of collaborative working to support 
school improvement. A recently established cluster-level approach to improvement-planning has 
the potential to extend coherence in planning across sectors.  

Staff are ready to be empowered to lead change as part of a wider learning community. Almost 
all teachers feel they are actively involved in ongoing self-evaluation. All teachers are members 
of at least one School Improvement Group (SIG) and the work of most SIGs is aligned to school 
priorities. These groups include a focus on aspects such as improving relationships, promoting 
aspiration and developing self-evaluation. Greater strategic planning of the work of these groups 
would lead to stronger impact on outcomes for learners.  

Staff engagement in self-evaluation activities is supported through an annually published self-
evaluation cycle and calendar. Activities include high-profile visits by senior leaders to 
curriculum faculties to evaluate the quality of learners’ experiences. Such an approach has the 
potential to improve quality and consistency across the school. The impact of these visits is 
limited and would be enhanced by a clarity of purpose, confirmation of reference points and 
provision of high quality feedback that confirms next steps for improvement.  

Following professional learning, staff now have an improved understanding of how to use Insight 
to analyse attainment data. This is supported by the use of a results analysis tool. School 
leaders should now consider how this analysis informs the identification of priorities for 
improvement across the school and in faculties. Additionally there are annual attainment review 
meetings across all curricular areas. Clarity of expected outcomes from such meetings would 
support better targeted subsequent actions. Greater impact on raising attainment would also 



 

 

occur through the planned sharing of any confirmed aspects of high quality practice that emerge 
from such evaluation activities.  

The school has been successful in improving its culture and ethos. Across the school there is an 
enhanced respect for learning and young people show pride in Clyde Valley High School. 
Relationships across the school have improved. Such positive developments were significantly 
based around extensive self-evaluation and reflection that saw widespread engagement with 
staff, parents and young people regarding the school’s vision and values. The school also has 
been successful in becoming a rights based school. Parents report that the reputation of the 
school has improved significantly over recent years. Overall, there is now a positive environment 
in which young people should be able to achieve success.  

In a few curricular areas, staff are able to confirm how self-evaluation has led to improved 
experiences and outcomes for learners. For example, in physical education a ‘You said.... we 
did’ display confirms interventions made as a result of listening to young people. There is a need 
for greater rigour by middle leaders in monitoring and evaluating the work of departments/ 
faculties to ensure improved outcomes for all.  

 
 
Review of progress for previous session 
The school went into lockdown in March so progress on some aspects of school improvement 
were curtailed. 
The school was visited by HMIE in November 2019 but the report was not published until March 
2020 This in effect meant the school improvement plan was only actioned from August to 
November 2019 after which the school focus was on an HMIE action plan.  Progress on existing 
school plan was therefore very limited. 
 
Establishment priority 1: Self-evaluation for self-Improvement 
NIF Priority 

2,3 
 
NIF Driver 
4,5,6, 

 

HGIOS?4 HGIOELCC QIs 
1.1, 1.2, 2.3, 2.4, 3.1, 3.2 

 
NLC Priority 
1 
 

From HMIE Report.. 

Self-evaluation for self-improvement has been a priority within the SIP over the last three years. 
Emerging work in this area by all staff reflects an early stage of collaborative working to support 
school improvement. A recently established cluster-level approach to improvement-planning has 
the potential to extend coherence in planning across sectors.  

Staff are ready to be empowered to lead change as part of a wider learning community. Almost 
all teachers feel they are actively involved in ongoing self-evaluation. All teachers are members 
of at least one School Improvement Group (SIG) and the work of most SIGs is aligned to school 
priorities. These groups include a focus on aspects such as improving relationships, promoting 
aspiration and developing self-evaluation. Greater strategic planning of the work of these groups 
would lead to stronger impact on outcomes for learners.  

Staff engagement in self-evaluation activities is supported through an annually published self-
evaluation cycle and calendar. Activities include high-profile visits by senior leaders to 
curriculum faculties to evaluate the quality of learners’ experiences. Such an approach has the 
potential to improve quality and consistency across the school. The impact of these visits is 



 

 

limited and would be enhanced by a clarity of purpose, confirmation of reference points and 
provision of high quality feedback that confirms next steps for improvement.  

The headteacher encourages members of staff to engage in professional learning inside and 
outwith the school. A few members of staff have led practitioner research projects. For example 
the school implemented changes to their approach to promoting positive thinking as a result of 
locally-based research. Through the context of Teach Meets, teachers and other professionals 
support the professional development of other colleagues. Similarly, the TLC has started work to 
become a vehicle for self-improvement based on collaborative working and dissemination of 
effective practice through teacher trios. These examples are helpful starts and with greater 
strategic direction, should enable a more outcome based approach.  

Ensuring that self-evaluation activities consistently improve outcomes for young people is a 
priority for the school. Senior leaders and the SIG for improving self-evaluation should now 
develop plans for providing professional learning on the skills and processes that secure such 
effective self-evaluation.  

In a few curriculum areas young people are using ‘How Good Is OUR School’ as a resource to 
support their reflections on learning to provoke improvements in classrooms. School leaders are 
aware of the need to extend approaches that directly engage young people in providing 
feedback on their learning experiences. In addition, the school is at an early stage of developing 
approaches to learner participation in school improvement.  

Through the Parent Council, parents are consulted on aspects of the SIP but a minority of 
parents feel that the school takes their views into account when evaluating and planning 
improvements. Parents have also been consulted through questionnaires and surveys. Partners 
express confidence in arrangements for working with the school and strongly welcome the 
collaborative nature of their liaison. Through collaborative practice a number of support agencies 
working with the school are having a positive impact on the experiences of particular young 
people. Engagement of parents and partners at all stages of the self-evaluation and 
improvement process could support the school’s aspiration for deeper collaboration.  

Following professional learning, staff now have an improved understanding of how to use Insight 
to analyse attainment data. This is supported by the use of a results analysis tool. School 
leaders should now consider how this analysis informs the identification of priorities for 
improvement across the school and in faculties. Additionally there are annual attainment review 
meetings across all curricular areas. Clarity of expected outcomes from such meetings would 
support better targeted subsequent actions. Greater impact on raising attainment would also 
occur through the planned sharing of any confirmed aspects of high quality practice that emerge 
from such evaluation activities.  

The school has been successful in improving its culture and ethos. Across the school there is an 
enhanced respect for learning and young people show pride in Clyde Valley High School. 
Relationships across the school have improved. Such positive developments were significantly 
based around extensive self-evaluation and reflection that saw widespread engagement with 
staff, parents and young people regarding the school’s vision and values. The school also has 
been successful in becoming a rights based school. Parents report that the reputation of the 
school has improved significantly over recent years. Overall, there is now a positive environment 
in which young people should be able to achieve success.  

In a few curricular areas, staff are able to confirm how self-evaluation has led to improved 
experiences and outcomes for learners. For example, in physical education a ‘You said.... we 
did’ display confirms interventions made as a result of listening to young people. There is a need 



 

 

for greater rigour by middle leaders in monitoring and evaluating the work of departments/ 
faculties to ensure improved outcomes for all.  

 
Next Steps: (What are we going to do now?) 

In light of HMIE report the school will now develop a new School Improvement plan in 
collaboration with NLC and the school community.  This will commence as soon as the school 
moves from recovery phase following reopening after COVID 19 lockdown. 
 

 
Establishment priority 2: Improvement in pupils health and wellbeing 
NIF Priority 
3 
 
NIF Driver 
4 

HGIOS?4 HGIOELCC QIs 
2.1, 2.4, 3.1 

 
NLC Priority 
3 

Progress and impact (based on outcomes for learners): (How are you doing? and How do you 
know?)  
 

From HMIE…. 
Most young people feel safe in the school and have an adult to speak to if they have any concerns.  
 
Principal teachers of pupil support (PTPS) use a range of data to help inform strategies for 
supporting young people. This includes attendance figures and tracking information. This is not yet 
sufficiently systematic or rigorous to lead to improved outcomes for all young people. PTPS should 
increase their use and analysis of data to identify and support learners’ needs. Senior and middle 
leaders should monitor, evaluate and review the impact of all interventions to ensure that they result 
in improved outcomes for all young people.  
 

Next Steps: (What are we going to do now?) 
 

• All young people feel safe in the school and have an adult to speak to, if they have concerns 
• Develop a greater consistency of approach and sense of cohesion across Pupil Support 

Team 
• To have more robust system for tracking and monitoring all aspects of pupil performance, in 

order to identify appropriate interventions 
 

 
Establishment priority 3: Improvement in pupil employability skills and sustained, 
positive school leaver destinations for all young people 

 
NIF Priority 
4 
 
NIF Driver 
6 

HGIOS?4 HGIOELCC QIs 
1.1, 2.2, 2.4, 2.7, 3.3, 

 
NLC Priority 
4 
 

Progress and impact (based on outcomes for learners): (How are you doing? and How do you 



 

 

know?)  
From HMIE report…. 
 

Over the five year period between 2014 and 2018, most young people leaving Clyde Valley High 
School moved to an initial positive destination. The percentage of young people leaving school 
at the end of S4 is higher than the VC, local authority and national average over the latest five 
years. In 2018, the highest proportion of leavers overall move to Higher Education and this has 
been an increasing trend over five years.  

 
Next Steps: (What are we going to do now?) 

In light of HMIE report the school will now develop a new School Improvement plan in 
collaboration with NLC and the school community.  This will commence as soon as the school 
moves from recovery phase following reopening after COVID 19 lockdown. 
Develop new action plan in collaboration with Skills Development Scotland. 
 

 
School priority 4:  

Improvement in pupils’ attainment. (particularly in literacy and 
numeracy) 
 

NIF Priority 
1,2 
 
NIF Driver 
2,4, 

HGIOS?4 QIs 
1.2, 1.5, 2.2, 2.3, 2.4, 3.1, 3.2 

 
NLC Priority 

1,2, 

 
How well are we doing? What’s working well for our learners? 

From HMIE…. 

Attainment in literacy and numeracy 
BGE 
Attainment information provided by the school shows that by the end of S3, almost all young  

people are achieving third level or better in literacy and most do so in numeracy. This level of 
achievement has been sustained over a four year period in literacy. The data on the percentage 
of young people achieving fourth level in literacy and numeracy has varied considerably over the 
last four years, due mainly to the changing confidence of staff in assessing the achievement of a 
Curriculum for Excellence (CfE) level.  

Literacy  

From 2016 to 2019, data provided by the school shows that by the end of S3, almost all young 
people consistently achieved third CfE level or better in reading, writing, listening and talking. 
Senior leaders recognise that continuing work is needed to develop a shared understanding of 
standards. They have planned moderation activities in literacy through the current school 
improvement plan. This will include working with primary colleagues.  



 

 

Numeracy  

	From 2016 to 2019, data provided by the school shows that by the end of S3, the percentages 
of young people achieving third CfE level or better in numeracy has declining trend from most to 
a majority. In 2019, less than a fifth of young people achieved fourth CfE level in numeracy. 
Senior leaders feel that professional judgement is now more robust and that previous BGE 
attainment data is on hindsight, too positive. The current third year tracking data predicts an 
improvement in numeracy data for 2020.  

What are we going to do now?  What are our improvement priorities in this area? 

In light of HMIE report the school will now develop a new School Improvement plan in 
collaboration with NLC and the school community.  This will commence as soon as the school 
moves from recovery phase following reopening after COVID 19 lockdown. 

  
School priority 5:  Closing the attainment gap between the most and least 
disadvantaged pupils  
 
NIF Priority 
1,2,3, 
 
NIF Driver 
2,4,6 

HGIOS?4 QIs 
1.3, 1.5, 2.2, 3.1, 3.2 

 
NLC Priority 
1,2,3, 

 
Progress and impact (based on outcomes for learners): (How are you doing? and How do you 
know?)  
From HMIE… 

A Pupil Equity Funding plan with clear priorities and monitoring and evaluation strategies is 
supporting targeted young people to make progress and begin to close the equity related 
attainment gap. Evidence shows that there are marginal gains in outcomes with some pupils 
showing improvements in attendance and fewer exclusions, but there has not yet been the full 
desired impact of the plan. Senior staff should review the cost of the school day to ensure equity 
in relation to school trips and other activities. In particular, they should carefully monitor subject 
charges to make sure all young people are able to fully participate at all stages.  

 
 

Next Steps: (What are we going to do now?) 

In light of HMIE report the school will now develop a new School Improvement plan in 
collaboration with NLC and the school community.  This will commence as soon as the school 
moves from recovery phase following reopening after COVID 19 lockdown. 
 

 
 
 
 
 

 



 

 

SAC/ PEF Summary  

Intervention Impact 

Please include the following information: Use of 
SAC/PEF allocation over the session and any 
variances from initial plan; impact using evaluative 
language.  

Evidence 

Please indicate what 
evidence you have collected  

 

 
The Scottish Government National Improvement Framework (NIF) in 2019-20 included 
four priorities –  
1. Raising attainment for all particularly in numeracy and literacy 
2. Closing the attainment gap between the most and least disadvantaged children 
3. Improving young people's health and wellbeing 
4. Improving employability skills and positive, sustained destinations. 
 
These four priorities underpin everything that is done in our school which leads to improvement. 
                                                                                                                                                     
The Scottish Attainment Challenge (SAC) is about achieving equity in education. This is 
achieved by ensuring every child has the same opportunity to succeed, with a particular focus 
on closing the poverty-related attainment gap. The Scottish Attainment Challenge was launched 
by the First Minister in February 2015. It is underpinned by The National Improvement 
Framework, Curriculum for Excellence and Getting it Right for Every Child.                                                                                  

It focuses on improvement activity in literacy, numeracy and health and wellbeing in specific 
areas of Scotland. North Lanarkshire and the schools contained within it are one of those areas. 
The £750 million Attainment Scotland Fund is a targeted initiative focused on supporting pupils 
in the local authorities of Scotland with the highest concentrations of deprivation. 

The Pupil Equity Funding (PEF) is being provided as part of the £750 million Attainment 
Scotland Fund which will be invested in schools over the current parliamentary term (2016 to 
2021).                                                                                                                                           
The Pupil Equity Funding is allocated directly to schools and targeted at closing the poverty 
related attainment gap. Every school in North Lanarkshire is benefitting from Pupil Equity 
Funding and 95% of schools in Scotland have been allocated funding for pupils in P1-S3 known 
to be eligible for free school meals. In 2019-20 CVHS was awarded £92400.                                                                                            

This funding is spent at the discretion of the head-teacher working in partnership with pupils, 
parent/carers, partner agencies and the community. CVHS annual improvement plan outlines 
what resources and interventions it is putting in place for using the PEF funding to address the 
four NIF priorities. 

Within CVHS the PEF funding was used to support the Literacy, Numeracy and Health and 
Well-being of S1 and S2 pupils from SIMD 1-2 regions of multiple deprivation within our 
community. 



 

 

Intervention 
 
Literacy  Support 
 
 
 
 
 
 
 
 
 
 
 
 Numeracy 
Support 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Health &Wb 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Impact 
 

1. Raise attainment in literacy through the 
Fresh Start/ Read Write Inc (RWI) 
programme targeting SIMD 1-2 BGE 
pupils in S1 and S2.                                                                                  
Post intervention YARC assessments 
are showing and improved reading age 
for the majority of those pupils being 
supported. Pupil evaluation comments 
indicate increased confidence and 
enjoyment of reading on completion of 
RWI  

 
 

2. Raise attainment in numeracy through 
using, Number Box, Number Talks, Sum-
dog and Numeracy and Mathematics 
Workout support programmes with SIMD 
1-2 BGE pupils in S1 and S2. Using 
Sumdog diagnostics we are seeing an 
improvement in Sumdog working levels. 
Pupils who have completed the Number-
box interventions note in their 
evaluations that they are more confident 
discussing and working on numeracy in 
Math’s. Some pupils have indicated on 
their evaluation sheets that Number-box 
has helped them in Maths and some of 
their other subjects to solve problems. 
Final MALT assessments would have 
been undertaken during exam 
leave/change of timetable May /June 
2020 if the school had not closed due to 
Covid -19. 

 
 

3. Improve attendance, late-coming and 
attainment for young people in deciles 
1-3 and/or free school meal entitlement 
(FME) through increased Pupil Support 
family contact and the after school Home 
Economics ‘cook a meal with your family 
class’. PTPS reported that they were 
making progress in engaging families to 
improve pupil attendance. The NLC 
dashboard was showing at the January 
check point, that CVHS overall 
attendance was just 1.5% behind the 
authority average and just under 5% up 
on where the school was this session 
last year. This increase can be attributed 
to the increase in attendance of our 
targeted group. 

 
 
 
 
 
 

Evidence 
 

Trained teaching staff, ASN’s 
and select senior pupils 
worked to support children 
through a mix of support 
within their English class and 
through group extraction. 
Pupils were YARC assessed 
before and after the 
Intervention. Pupil and 
parent/carer questionnaires 
were also issued. 
 
 
Trained teaching staff, ASN’s 
and select senior pupils 
worked to support children 
through a mix of support 
within their Mathematics 
class and through group 
extraction to the library and 
business studies department 
to work on the numeracy 
support programme 
SUMDOG. Pupils were MALT 
assessed before and after 
the Intervention. Pupil and 
parent/carer questionnaires 
were also issued. Interim 
progress, month to month is 
monitored using SUMDOG. 
 
 
 
 
Pupil Support teachers met 
with identified pupils on a 
regular basis to set and 
monitor achievable targets. 
Frequent contact was kept 
with parents/carers in order 
to encourage their child to 
meet the set targets. 
Meetings were arranged to 
discuss the young person’s 
progress and build a 
relationship of trust with the 
parent/carers. On- going 
monitoring of weekly/monthly 
individual pupil attendance. 
 
 
 
 
 
 
 
 
 



 

 

 
 
Health &Wb 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Health &Wb 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Health &Wb 
 
 

 
 

4. Reduce demerits and referrals of 
young people in deciles 1-3 and/or FME 
through closer monitoring by the Pupil 
Support teachers, Action for Children 
and the Learning Zone staff. 

            PTPS report a slight reduction in negative 
            behaviour’s from some pupils. There has  
            been a reduction in the use of behaviour  
            monitoring cards with some pupils. The 
            extended Support team now report daily  
            any children requiring to meet with the 
            Extended Support team and report back to 
            PTPS and SLT.                                                                           
 
 
 
 
 
 
 

5. On-going development of positive 
relationships and supports for 
challenged young people and their 
families by using the Extended Support 
Team, Learning Support, Home School 
Partnership Officer (HSPO) and the 
‘Learning Zone’ support area. This work 
is on-going within the Learning Support 
Department/Extended Support team and 
also within class, through peripatetic 
ASNA support.  
In addition the third sector support 
organization ‘Action for Children’ worked 
closely with 11 to14 identified pupils and 
their families. This improved attendance 
and learning engagement and reduced 
the frequency of behaviour incidents. 
Testimonies from parent/carers 
highlighted significant changes in 
behaviour within the home and attitudes 
towards school. 

 
GL assessment was carried out in 
February 2019 and again in June 2019 on 
the S1-3 at that time. They are now our 
current S2-S4 pupils. Pupils who scored 
less than 20% in the overall assessment 
were highlighted to PTPS, PTLS and the 
Extended Support team. The assessment 
confirmed what the school already knew 
from transition information and on-going 
monitoring of particular pupils. On-going 
support was continuing with those pupils 
and shall continue in session 2020-21.  

 
6. External support from ‘Action for 

Children’ ensured partnership working 
between the home and school.                                                                                                              

 
 
The school’s PTPS and the 
extended support team 
worked closely with identified 
pupil’s at risk of exclusion by 
supporting them in the 
Learning Zone and using the 
‘ Ready to Learn policy’, time 
out cards for reflection, and 
‘Action for Children’ third 
sector partners to de-
escalate any situations. 
Parents/carers were informed 
when situations arise. Close 
monitoring and recording was 
on-going to reduce out of 
class support and return the 
pupil back to class as quickly 
as possible.  
 
 
The school’s Learning 
Support/Inclusion staff 
supported challenged young 
people from deciles 1-3 with 
their engagement in learning 
by using a variety of learning 
support resources. Along with 
the Extended Support Team 
and Action for Children they 
worked with young people 
and their families within and 
outwith school to develop 
positive learning behaviour’s. 
Evidence of improvement by 
means of monitoring the 
reduction of negative 
behaviour incidents.  
 
               
 
 
 
GL Assessment                 
The Pupil Attitudes to Self & 
School (PASS) attitudinal 
survey was used 
to measure changes in 
attitude towards 
learning and school. 
 
 
 
 
 
 
The HSPO, Social Work 
student and Action for 
Children support staff visited 



 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Health &Wb 

The HSPO, student SW and the 
partnership organisation Action for 
Children (AfC) worked with 14 plus 
children and their families up until and 
during lockdown providing emotional / 
behavioural regulation support to 
children and their families. AfC provided 
weekly progress updates on the well-
being of all the children and their 
families. They arranged financial support 
and food vouchers in specific cases as a 
result of some families experiencing 
hardship during the lockdown.  

 
 

7. Develop early intervention strategies 
for challenged/disengaging young 
people. This work is currently on-going. 
Information was gathered on the new S1 
through email contact and virtual 
meetings with the associate primary 
schools throughout February to June, in 
preparation for an August 2020 start. 

 

and worked with families to 
support improvements in 
behaviour, attendance and 
late-coming. 
 
 
 
 
 
 
 
 
 
 
 
On receiving P7-S1 transition 
information through video 
and electronic means the 
DHT, PTLS &  PTPS and the 
HSPO put in place a 
programme of support to 
ensure incoming S1 would 
have a smooth transition and 
continue to be supported in 
secondary school.                        
Supports available in August 
2020 will be enhanced 
transition; HSPO visits/phone 
calls, early referral to the 
school based Health and 
resource team (HART) and 
inclusion into the S1/2 
Nurture classes. All of these 
supports will be tailored to 
allow a safe learning 
environment should Covid -
19 safety measures continue 
to be in place for schools 

 
 

In order to incorporate as much information as possible into the final report to Scottish Government it 
would be helpful if you could share any learning on the following; 

What has worked well in your overall strategy to achieve impact?  

From HMIE… 

A Pupil Equity Funding plan with clear priorities and monitoring and evaluation strategies is 
supporting targeted young people to make progress and begin to close the equity related 
attainment gap. Evidence shows that there are marginal gains in outcomes with some pupils 
showing improvements in attendance and fewer exclusions, but there has not yet been the full 
desired impact of the plan. Senior staff should review the cost of the school day to ensure equity 
in relation to school trips and other activities. In particular, they should carefully monitor subject 
charges to make sure all young people are able to fully participate at all stages. 

 



 

 

What has worked less well or could be improved?  

Use of third sector organisation.  Difficult to measure impact but while there has been some it is 
with a relatively small number of pupils. 

In light of HMIE report the school will now develop a new School Improvement plan in 
collaboration with NLC and the school community.  This will commence as soon as the school 
moves from recovery phase following reopening after COVID 19 lockdown.   

There is however already a recognition that there should be a focus on addressing the digital 
attainment gap that became apparent during lockdown. 
 

 
Assigning levels using quality indicators 
 
 
Quality indicator School self-evaluation HMIE Inspection evaluation (if 

appropriate) 
1.3 Leadership of change 
 

Level 2 - weak  Level 2 – weak 

 
2.3 Learning, teaching and 
assessment 
 

Level 3 – satisfactory 

 
Level 3 – satisfactory 

 

3.1 Ensuring wellbeing, equity 
and inclusion 
 

Level 2 - weak  Level 2 – weak 

 

3.2 Raising attainment and 
achievement 
 

Level 2 - weak Level 2 - weak 

 
 


